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The Effects of Social Interaction on Personal Development 

Perhaps a decade ago, technologies such as Facebook, Twitter and YouTube would have 

been considered far outcries to many in a traditional academic environment. Perceptions 

gradually shifted, however, with the evolution of the Internet, digital commodities and even 

human thought and consciousness. Psychologists discovered that non-traditional approaches to 

learning created entertaining environments for stimulating higher levels of intrinsic motivation 

and engagement from students (Chen-Ying & Seedhouse, 2010). But for learners with different 

backgrounds and abilities, the challenge was to effectively address these multi-level differences 

but still make it possible for students to be themselves (Gardner, 2011). Several sources on 

multiple intelligences, professional development and social networking and their role in learning 

were reviewed in order to report the most effective and beneficial methods for personal 

development. 

Multiple Intelligences: The Secret Ingredient to Effective Teaching 

The multiple intelligence (MI) theory, developed by Gardner, challenged the cultural 

definition of intelligence and suggested that intelligence had more to do with the capacity to 

solve problems in context and relation to the learner’s naturalistic setting (Armstrong, 2009). 

Gardner believed that in order to optimize the learning environment, the teacher must be aware 

of the intelligences in his or her students and incorporate activities that addressed them 

(McKethan, Rabinowitz & Kernodle, 2010). 

Sangwan & Duhan (2010) studied the significance human ecological systems had on the 

MI of slow adolescent learners on three levels--micro (immediate family), meso (relatives and 

friends) and exo (neighborhood)--and how different variables affected different intelligences. 

The micro level showed that parental education and the economic situation of the family directly 
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affected learning and development (Sangwan & Duhan, 2010). Interaction with friends (meso 

level) influenced visual-spatial and kinesthetic intelligences among others, while interaction with 

neighbors (exo level) influenced multiple intelligences such as interpersonal, naturalistic and 

verbal-linguistic (Sangwan & Duhan, 2010). Sangwan & Duhan (2010) urged parents to pay 

attention to human ecological factors so that they could provide their children with the most 

optimal learning environment based on their particular intelligences. Similarly, Gardner (2011) 

suggested that teachers could also benefit from this information when they applied MI theories to 

their teaching methods. 

According to Gurcum (2010) Gardner’s MI theory provided alternative teaching and 

learning tools beyond the traditional linguistic and logical methods used in most schools. 

Gurcum (2010) concluded that implementing a MI theory-based approached on fashion design 

curriculum improved students’ test scores, class discipline and learning attitudes. Similarly, 

Gardner (2011) incorporated MI into ESOL/Civics classes and found that activity menus—a 

teaching method infused with MI methods—were effective and successful. Gardner (2011) 

concluded that the MI approach allowed teachers to tap into what students knew to create an 

experience where students and teachers learned and participated as equals. 

Meanwhile, McKethan, Rabinowitz & Kernodle (2010) correlated MI to 3-D virtual 

worlds versus traditional learning environments. They discovered that several intelligences 

thrived in 3-D virtual worlds, while others benefited from instructional support (McKethan et al., 

2010). In the end, McKethan et al. (2010) concluded that traditional learning environments had a 

stronger correlation to MI than 3-D virtual worlds. However, Armstrong (2010) argued that MI 

could also be implemented into computer technology to interface with any or all of the eight 

intelligences, especially if the technology application called for multimedia learning capabilities. 
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Schrand (2008) studied the effects of this kind of interactive multimedia on learning and 

discovered that it invited active participation not often found in the conventional setting. That is, 

students displayed an authentic level of commitment, engagement and communication with each 

other because of the classroom dynamic, creating possibilities that never existed before (Schrand, 

2008). Schrand (2008) concluded that this higher order of active learning could only be achieved 

with digital technology--the multimedia visuals created a feedback loop that could only end with 

students’ satisfaction of the outcomes, thus allowing them to take charge and be responsible for 

each other’s and their own learning. 

How Collaboration Improves Professional Development 

Benefits of professional development could be felt when the environment was ripe for co-

learning and co-evolution of the classroom (Davis, Preston & Sahin, 2009). The authors 

suggested that organizational maturity should be a set long-term goal when pursuing professional 

growth. This could be achieved by establishing a relationship within the intended community of 

practice and learning together (Davis et al., 2009). McArdle & Ackland (2007) defined 

communities of practice by their ability to transfer knowledge from one learning or work 

environment to another and vice-versa. The authors stated that learners could capitalize on 

learning opportunities beyond the walls of a particular community and affect change in others 

through their own insights and contemporary narratives.  

Koster, Dengerink, Korthagen & Lunenberg (2008) reported that participant outcomes 

were at a collective level in which individuals shared information with colleagues or with 

members of the professional community. The authors concluded that professional development 

activities influenced personal development. Davis et al. (2009) recommended some tools for 

professional development that would be most beneficial to communities of practice: 1) 
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establishing online and face-to-face community interaction; 2) utilizing multi-level evaluations to 

gauge certain  reactions, learning styles, knowledge applications and learning outcomes; and 3) 

being aware of and addressing user experience issues within the application.  

Regarding technology and learning integration in professional development, Meyer & 

Marsick (2003) determined that effective learning was often integrated with coaching, 

mentoring, self-directed efforts and more innovating learning programs, and relied less on formal 

classroom-based sessions. The authors also noted that blended adult learning and organization 

development principles were emerging in the workplace. Such structured programs were more 

strategic, diverse, in line with senior management requirements, accommodated different 

learning styles and utilized more than one delivery system to represent multiple instances of the 

same information (Meyer & Marsick, 2003). Adopting such innovations required an even greater 

focus on developing resources to supplement the learning process and make it easier for users to 

operate new technology tools (Keengwe, Kidd & Kyei-Blankson, 2009).  

According to Keengwe et al. (2009) technology innovation costs, speed of transfer and 

information-processing characteristics had little to no influence on adoption decisions. Rather, 

respondents felt that having a firm understanding of how these tools worked, an adequate support 

base, the opportunity to cross-collaborate with peers and a built-in rewards program greatly 

influenced their adoption into their own practices because of the added value it can have on the 

learning process (Keengwe et al., 2009). The authors concluded that strong leadership, a 

structured framework and procedural guidelines were also necessary to facilitate successful 

technology implementation and effectively articulate the mission, vision and goals of such 

technology initiatives (Keengwe et al., 2009). 

Social Networking and Mobile Technologies’ Influence on Learning 
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Web 2.0 and mobile technologies were discovered to advance human learning to newer 

heights because of the social and collaborative aspects inherent in these technologies (Chih-

Hsiung, Blocher & Roberts, 2008; Looi, Seow, Zhang, So, Chen & Wong, 2010). Chih-Hsiung, 

Blocher & Roberts (2008) studied how web 2.0 technologies were transforming web content 

consumers to content creators because of the participatory and engaging nature of such online 

environments. Similarly, Looi, Seow, Zhang, So, Chen & Wong (2010) studied how mobile 

technologies provided potential opportunities for collaborative and enriched learner experiences 

because their portability, connectivity and versatility contributed to a more ubiquitous learning 

space.  

Chih-Hsiung et al. (2008) commented that social acts that bring out self-awareness and 

interpersonal understanding necessary for interactive learning could only be achieved with web 

2.0/social networking technologies. Learners were empowered to learn because of the amount of 

control they could exert over their learning experiences to achieve a higher level of social and 

cultural understanding (Chih-Hsiung et al., 2008). Cooper-Simon (2008) proposed that such 

technologies were essential to solving instructional and learning problems because of their 

unique model centered around collaboration. Looi et al. (2010) noted that such collaboration and 

discovery contributed to knowledge acquisition and building and concluded that students who 

used mobile technologies within a context obtained a more active understanding of their 

learning. 

Cooper-Simon (2008) believed that reflection and intrapersonal intelligence were 

necessary components to knowledge formation. Chih-Hsiung et al. (2008) agreed and also added 

that social networking technologies would not exist if it were not for our humanity and 

individual stories that webbed that knowledge and understanding together. Morgan (2009) called 
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this democratic and collaborative learning dynamic a community of enquiry which enabled 

people to pool their resources, share knowledge and strengthen social bonds through partnerships 

and friendships. Morgan (2009) noted that global citizens, born from such synergistic 

relationships between stakeholders and communities, were key to societal transformation. 

Morgan (2009) concluded that because such notions were still in the infancy stage, further 

dissemination and institutional support were needed. 

Conclusion 

The most effective way to secure continued interest, inspiration and enthusiasm in 

developing minds is to cultivate an understanding of particular learning styles and adapt to the 

forces that influence them. Multiple intelligences, professional development and social networking 

concluded that evolutionary minds are better apt for learning through the use of evolutionary 

technologies and social collaboration. Similarly, the impact of scientific and technological 

discoveries on the learner in the classroom also applied to achieving personal goals and 

development in a real-world context. 
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